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Abstract

Many equestrian coaches are self employed andveene formal support for development after
completion of their lead body qualification. Thstudy investigated a potential solution to maintain
professional enthusiasm and engagement. Threeceliches were selected through purposive sampling
to engage in a distance mentoring scheme, andcdéiected via interviews and self-reflection. Key
results drawn down from emergent themes were sulledl into four reflective aspects and four
mentoring themes. During this process coachesla@g»® a positive cognitive awareness of their own
ability facilitating ownership of their practiceFindings suggest the mentoring process supportide a
aided development of self-reflection.
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Introduction

The utility of reflective practice has gained ieasing recognition as an effective means of
developing personal and professional skills aceossnge of industries. This includes the area oftsp
coaching, which has received an increasing amofimesearch attention highlighting the potential
benefits of reflective practice to coach learningd adevelopment. However, whilst research has
highlighted the importance of reflection as a caickew studies have investigated specific methousl
to implement and enhance reflective practice. Thexacerbated within the unique context of eqiastr
coaching, in which geographical location, isolateomd practitioners’ protectiveness over their besin
interests can be limiting factors to coach develepinThe current study therefore investigated aehov
approach to developing reflective practice withhe tchallenging environment of elite equestrian
coaching. A culmination of reflective techniquemsisting of mentoring, and written accounts based
reflective models were adopted by a sample of elifjeestrian coaches, and their perceptions of these
practices were subsequently investigated. Theviatig section presents a review of relevant litamatu
which has informed the aims and methods adopted.
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Reflective practice for sports coaches

According to Schon’s seminal (1983) work on thiéetive practitioner, reflection is the process
that mediates experience and knowledge, therefakinm it key to experiential learning. This is
particularly pertinent within sports coaching, asearch frequently demonstrates that coaches lgarn
reflecting on practical coaching experience (Cassidnes & Potrac, 2004; Gilbert & Trudel, 2001), i
what is becoming increasingly recognised as a tiognactivity (Cross & Lyle, 1999). Indeed, through
reflective learning, practitioners are encouragedxplore their decisions and experiences, enhgncin
awareness of themselves and their practice (Andeksoowles & Gilbourne, 2004). Moreover, Dewey
(1933) declared that reflection is the process l@hining evidence to support one’s knowledge and
beliefs, allowing assumptions to be made aboutréuforactice. Ultimately then, reflective practice
enables coaches to make more informed decisionghwh imperative as coaching has often been
conceptualised as a decision-making or problemisplprocess in a complex environment (Lyle, 2002).
Reflective practice therefore, should be centrathi® development of equestrian coaches if theytare
reach and maintain an elite level of performance.

However, despite the apparent benefits of reflectidetails of specific reflective skills and
strategies are absent from the literature (Robig&dtelley, 2007). In fact, Ward and McCotter (2004)
contend that reflection, intended to make teacldogching] and learning understandable and open, ha
itself been an invisible process. Moreover, Knowl@dbourne, Borrie and Nevill (2001) argue that
reflective skills will not necessarily develop bynply gaining coaching experience. Therefore, merel
spending time in coaching activities is not enot@hotably enhance reflective skills (and consetjyen
coaching practice), and the paucity of researclspmeific reflective techniques within sports coaghi
leaves a significant gap in knowledge. This isipalarly prevalent within the sports coaching domai
which has primarily ‘borrowed’ reflective modelsofin other disciplines, and therefore lacks
understanding of its own reflective processes (8hage & Dixon, 2012). In the context of the cutren
study, elite equestrian coaches were investigatedhia population represents some key challenges
inherent within the broader issue of coach learing development.

Challenges within egquestrian coaching

Once certified, equestrian coaches are only reduito undertake personalised Continuing
Professional Development (CPD) once every two yeasatisfy professional body requirements (BHS,
2010). With a lack of formal coach education opwoities, more informal practices are adopted to
further develop coaching practice. Indeed, the oblhe instructor is to facilitate the progressadrskills
and explore the multifaceted triad (horse / rid@yath) environment, using more personal reflection
when working with both the horse and the rider ¢oim, 2008). By the very nature and culture o§ thi
activity in the UK horse riders have become readikilled at the ability to reflect upon their
performance, or more usually the performance df th@se aided by their unique dyad (horse andYyide
relationship (Lincoln, 2008). Moreover, many edtaa coaches evolve from being riders (British $¢or
Society, 2010) so if self reflection was embracedhieir riding experiences, these individuals may b
advantaged if they subsequently pursue a coaclairegeg as reflection would not be a novel process f
them (Lincoln, 2008). What appears to be a newiehgé though is the ability to reflect upon onesslf
a coach and take the familiar dyad relationship ettriad environment (rider/coach/mentor) (Lingoln
2008; British Horse Society, 2009). However, coesity the notion that coaches prefer to learn from
other coaches (Bell, 1997), this becomes partilutifficult in the equine environment as the major
of equestrian coach education takes place in ampengised capacity (British Horse Society, 2009).
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The lack of peer learning opportunities within esfnian coaching is a probable consequence of the
geographical distribution of British Horse Soci@HS) coaches. This is further compounded by tle fa
that the majority of BHS Coaches (Level 3 equivalmaches) are self employed and work on their own
(BHS, 2009) having established their client badeeréfore, coaches may be naturally protective @if th
commercial interests, resulting in a reluctancehtare good practice with others. This can also tea
feeling of isolation (Knowles, Tyler, Gilbourne, carttubank, 2006), and an insular and challenging
theatre of practice which limits the opportunities mentoring them (Nash, 2003).

From my personal journey within coaching developtminere were no structural processes to
encourage and motivate development and progressitin this sphere of competitive industry. My
professional development was achieved through iddal self motivation and desire. When undertaking
this research it became immediately apparent theat garticipants were not only enthused by the
opportunity to reflect through the use of a thietgon (mentor) but were inspired by someone eldega
an active interest is supporting their own persaaaker developmentThis inspired the research idea
and therefore, the current study aimed to invesigeflective techniques which could be practicad a
effective in supporting the development of equastdoaches.

Mentoring to enhance reflective practice

Considering the insular and protective cultureiciipervades elite equestrian coaching, the use of
mentors to develop reflective practice for coacemms an appropriate fit. Indeed, Knowdesal (2001)
contend that personal reflection may be limiteddoy own knowledge and understanding, whereas
sharing experiences with others can create a fdourfacilitating an interchange of views. Moreovar,
mentoring system that is appropriate to the spesifiorting discipline has been identified by Bloom,
Bush, Schinke and Salmela (1998) as being the nabsable way to develop effective coaching. This is
supported by Allan (2007) who reported a rangeeofdfits on a coaching and mentoring programme for
secondary school teaching staff. This includedrdrarced personal effectiveness, greater reflegtivitl
professional growth, enhanced energy and job aatish, and improved problem solving skills.
Furthermore, Jones (2012) discovered myriad benédit both mentees and mentors resulting from a
formal mentoring programme within a UK Healthcareusk. Specifically, the programme produced
successful professional outcomes such as relatijofallearning, in addition to successful personal
outcomes like increased confidence and happinedsth parties.

With specific reference to sports coaching, Nelsod Cushion (2006) state that by having
practitioners critically reflect upon coaching esipaces, mentors can help trainees become incggasin
aware of the dynamics specific to their coachingtext, current level of coaching knowledge and
individual coaching philosophy, plus how these diserelate to coaching practice. In corroboration,
Nelson, Cushion and Potrac (2012) studied the ilegupreferences and recommendations of 90 coaches
across eight sports, including five equestrian beac They found that coaches encouraged the
implementation of formal mentoring programmes iottach education provision, with some coaches
citing mentorship as their preferred learning mdthdowever, some challenges with such an approach
were also evident as a lack of appropriate canesd@ir mentor roles and incompatibility between toen
and mentee were also reported. Nelszinal. (2012) therefore call for further research inte th
complexities of mentoring programmes within spedaching.

Considering the contextual issues of geograplocaltion, isolation and personal business interests
inherent within equestrian coaching, a distancetorary programme was implemented within the
current study. This involved not only communicatimigh mentors via telephone conversations but also
using written reflections. Hughes, Lee and Chesterf(2009) contend that sharing written reflection
(such as logs or journals) with others (i.e. mesjtaflows a wider knowledge base to develop ashasac
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are not restricted by their own knowledge and ustdeding. Terrion and Philion (2008) investigateel t
utility of electronic journals to develop refleaiskills within a student peer-mentoring programiriey
found that the journal provides the space, in argeand supportive environment, for mentors to @epl
their emerging competence through describing thiegervations, articulating feelings and re-evahgati
their experience. The benefits of written refleatidiave been widely reported; therefore this methasi
adopted to further enhance the benefits of reflegtractice through mentoring.

The utility of written reflections

Whilst very little research on reflective practibas been based in the equestrian environment,
Hugheset al’s (2009) study investigated the utility of ‘reftéve cards’ (or R-cards) with a sample of
three equestrian coaches. The reflective cards designed for coaches to note down reflectionsnduri
coaching practice or ‘in-action’ to establish adibgoint for subsequent, more in-depth reflectRasults
suggested that R-cards are a fast, focused, valuaidl formal method of reflecting with coaches
describing their use as a cognitive activity inwoly the evaluation of practice. The R-cards also
heightened coaches’ awareness of reflection anevedl for conscious craft knowledge to be intergrete
and internalised.

Supporting the work of Hughe=s al (2009), written reflections are considered aegral part of
the reflective process (Johns, 1995). Holly (1988ygests reflective writing enables practice to be
explored for analysis and decision-making, andvaldhe writer to capture reflection in-action, thus
providing a means to consciously reflect on tacécpice. Moreover, Riley-Doucet and Wilson (1997)
assert that written narratives not only help leegnéentify areas for improvement and promote plagn
strategies, but also empower them by giving peiionsto initiate self-direction. In support, Ledwith
(2005) suggests writing provides personal autontingugh trusting spaces where experiences can be
shared. Moreover, the efficacy of reflective wigiimay be explained by the formalisation of thoughts
and opinions based on experiences, as opposest tkefeping a mental picture (Russell, 2005).

However, writing may actually be detrimental tdleetion as reflective journals can enforce a
structure which life does not have, thus fictiosialy the life of practitioners (Vazir, 2006). Fuetmore,
the process of journal writing is generally peregivby coaches as time-consuming (Knowdésal,
2001). Problems with reflective writing can be ext@ated further if required for assessment purpases
individuals may only focus on negative aspects ‘aadrch for problems’ on uneventful days (Smith &
Jack, 2005). In corroboration, Russell (2005) regmbrstories of individuals who simply invented
experiences in order to complete a reflective tgsickly. Hobbs (2007) meanwhile highlights the
problematic nature of required reflective practicethat requiring individuals to be open and hdones
the context of assessment may provoke strategionsge and often hostility. A review of the litenatu
therefore indicates practitioners ‘proceed with timati when using written reflections, and further
research is clearly warranted to better define bheefits of such an approach and personalise the
approach to equestrianism.

Offering a different perspective however, Watsad &ilcox (2000) contend that it is the reading
of how we represent our practice that allows uddweelop a deeper understanding of our experiences.
Watson and Wilcox (2000) encourage practitionersetad each other’s reflections, thus helping one
another by forming ‘critical friend' relationshipsihis research advocates the sharing of written
reflections as it appears that although safe arhlirwone’s own time, individual reflection can hmot
narrow with nobody to challenge one’s beliefs (E#yrr2004). Furthermore, when reflecting alone,
practitioners are more prone to bias when attergptn reconstruct their practice (Webb, 1999).
Therefore coaches sharing written reflections wigntors should be an effective method of reflecting
Indeed, Johns (1995) suggested that a supervistd poovide a supportive environment to develop a
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more critical understanding of a practitioner’'s owwork. From a personal career viewpoint, my
inspiration to develop skills and knowledge wadlbg respect from a coach that | wanted to aspire t
follow. This occurred on an informal basis and wifiection | would have developed more quicklaif
formal mentoring relationship had been implementedallow me to access coaches’ skills and
experiences in a structured manner. The presehy built upon these principles and employed theadfise
written reflections to support the reflective preetwithin a mentoring programme.

One final facet of reflective practice to be cdesed here is the incorporation of reflective medel
which coaches may employ to promote structuredga®es (Gibbs, 1988; Johns, 1995), which provide a
framework for greater reflective learning (Plat&e6nelling, 1997). Reflective models may encourage
method of understanding that is sufficiently linkedooth theory and to the reality of practice k¥an,
2004). According to Ghaye and Lillyman (2006) suobdels engage practitioners in a process of
knowledge creation by aiding the transition fromitt&nowledge to more conscious, explicit knowledge
Furthermore, Knowles, Borrie and Telfer (2005) sgignodels which depict the processes of reflection
enable coaches to ‘know’ what it means to refleatleed, Knowlest al (2001) advise that without
structure there may be a tendency to simply ‘multrbrather than systematically reflect, with some
coaches preferring a structured approach to rélectThus the present study incorporated the use of
structured reflective model to provide a supportiv@mework to written reflections and mentoring.
Specifically, Gibbs’ (1988) six-staged cyclical nebdvhich contains questions designed to increase th
practitioner's movement through awareness of fgslirevaluation/analysis, conclusion and formulation
of action plan was adapted and utilised.

Through the use of written reflections based oefl@ective model, the present study aimed to idgntié
impact and use of reflection through mentoring supp enhance elite equestrian coach educatidre T
objectives were to evaluate an effective reflecfivecess that could be adapted into the equestrian
industry, and appraise the use and role of mergonithin a distance-learning environment for elite
equestrian coaches.

Methodology

From my own experiences | felt very isolated oricachieved my professional coaching
gualifications and had no further opportunity tovaace my skills and competency as a self employed
coach. The equine industry lacked any support fgr awn career development. Through my own
research and discussion with coaches in other splodecame aware of the use of reflection and the
potential application of mentoring to meet my peaaaeeds. This inspired me to undertake this rekea
and investigate if there was potential to utilibe teflective Q cards as used by Hughesl (2009),
combined with mentoring (Knowlest al 2001) in order to support the development okeditjuestrian
coaches.

Pilot Study

A pilot study was undertaken with a single instou®f comparable teaching experience to those
used within the final study to inform reflectivecoed sheet design for equestrian practice.

The use of reflective triggers that support reftet ‘in’ and ‘after’ action (Hughes et al2009),
encourage a structure that compliments the GibB88)Lmodel of reflection. Hughes et a{2009)
designed reflective cards to be incorporated imgxtice within an equestrian environment that addw
the coaches to quickly reflect upon their practicA. reflective practice sheet was designed by the
researcher that brought together Gibbs’s (1988)einadd the use of Hughes ets2009) reflective
cards into an applied equestrian environment. $heet supported Hughes et’sal(2009) five
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competencies (decision making, judgement, commtiaitateam-working and observation) and an
adjustment of Gibbs (1988) work utilising UK CoautpiCertificate (UKCC) equestrian terminology.
Using feedback from this activity the reflectiveeshwas adapted for the use in the study as a fasum
record the participant’s own reflection and as posiory for this reflection in subsequent discossi
within the mentoring telephone dialogues (Figure 1)

Reflective Practice Record Sheet

Date: Number: Coach: BJ

Judgement Decision making Communication Observtian Teamworking

. Assessment of the training eventWhat were the training aims and were they met ftveeithe horse and / or rider?
. Feelings: As a coach how did you feel about the session amad wids the impact upon the delivery to the

rider/ horse?What did you think?

. Evaluation: Was this progression or consolidation?

. Analysis: Were the Aimsmet? If Yes — how did this happen, what did you doavell
If No, why not — safety, what was the limitingdes?

. Conclusion: Relate the achievement to the Aims of the rider.
How else could this outcome have been achieved?

. Action Plan: Would this session be repeatable because it @aed / Structured
What added value could be brought to futursises?

Figure 1: Reflective record sheet — researchers owlesign adapted from Gibbs (1988) and
Hughes et al. (2009).

Participants

The principles of purposive sampling were impletedn(Patton, 2002), the consequence of which
enabled three female equestrian coaches to baestlatformed of the nature of the research andadv
to participate. It was felt that all of the paipignts should be female within such a small datase
mimic the prevalence of female coaches within ihditustry (BHS, 2009), with a pre-requisite thatythe
currently trained riders for a minimum of 20 hoyer week (BHS, 2010) (Table 1) A signed consent
form was completed prior to the start of the stbgyeach person. Participants were numbered ta@nsu
their anonymity and confidentiality.

Participant | Age Coaching qualifications Number of years Number of Years held
number coaching BHS | (equivalent level 6)
1 56 BHS Coaches, BHS and 42 34
UKCC Level Three Assessors
2 52 - undertaken some form of 38 28
CPD within the last two years
3 42 25 4

Table 1: Overview of coach participant experience
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Procedure

An initial telephone interview was conducted t@lex the purpose of the study and the level of
commitment that was expected from each of the @patints. The telephone dialogue was identified as
the opportunity for the participants to discusshvitie researcher their personal development atigeuti
the conversation as support within a mentoring cipa The data collection format was outlined,
explaining the weekly-recorded telephone dialoguest each of the telephone conversations a sefies
pre-written questions was used to ascertain eattegbarticipant’s knowledge and use of reflecpoior
to the start of the data collection. The dataembibns were carried out over a four-week period tiu
the availability of the participants. Telephonéemmiews were pre-arranged to provide weekly suppor
within a mentoring capacity to each of the partcits.

At the end of the four-week data collection periadl three participants met to discuss their
personal experiences during the research periaal fasus group. During this period the content and
direction of the focus group was directed using etfyss the mentor (Oppenheim, 1992).

Data Analysis

All the telephone and focus group interviews weaascribedrerbatim Initially repetitive reading
of the transcripts allowed the researcher to dev&miliarity with the data. The initial phase bled a
comprehensive examination of the transcriptionsa@entence-by-sentence basis and sometimes word-
by-word basis as supported by Strauss and CorB®i/jlithrough the identification of repetitive worals
phrases. Due to the nature of the research bdtitiive and deductive content analysis was employed
(Strauss & Corbin, 1997). Data analysis progre$smd an inductive phase where new themes were
drawn down from the transcribed interviews utilgsithe approach prescribed by Gibbs (1988) and
Hughes et al(2009). A deductive phase followed where themesveeganised into categories (Patton,
2002). After initial grouping of the raw-data thesn further categories were drawn down from higher
order themes and ultimately formed emergent themese were generated from a crossover of data
trends and existing literature (Hughes et 2009). To sustain the development of the raw tegmes,
direct quotations were used from both the individwmaversations and the focus group; this enhativeed
clarification of some viewpoints within the emergémemes and supported ease of interpretationeto th
researcher and the reader. On completion of ttherimg of the themes, all the transcripts weresegto
ensure comprehensive inclusion of data and allow &ovalid representation of the participants’
viewpoints.

Results

The results were sub divided into two sectiondlective practice work generated from the
participants and identification of emergent thereg developed through the mentoring support offere
by the researcher to the participants.

Reflective Results

Analysis of the telephone transcripts was undertagroducing five periods of data collection
(introduction, week one, two, three and four). Thatent analysis produced 17 raw data themes rgigu
2). From these themes nine higher order themese weawn down and from this the four emergent
themes developed. Each of théger emergent themes (conscious awareness, imageagfessional,
the benefit to self and the practical use of reéflecsheets) were appraised and evaluated in a&sggu
manner to elucidate the viewpoint derived from #tigly.
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The completion of the sheets allowed for a foresion of the process that became a disciplined
attitude, which was favoured positively by all betparticipants. The development of the partidigan
self awareness within the study appeared to inereasr time to heighten their consciousness pamept
and awareness of their experiences and skills, m@zhosing their tacit knowledge into explicit
competency of their own coaching ability

Yes subconsciously | think | was reflective buthi realize (consciously) that | was so goodtat i

All three coaches taught in commercial environreerd stated that through their own reflective
development there was a change in their own peaotepf their image as a professional coach. The
coaches’ thought that there was a need to be cooiahar the delivery of their sessions, this condain
with the awareness of how they acted in a clieaif@ environment, resulted in a conscious awareoless
a change in their practice. Participant 1 notedt th

It's a form of profession to me — it is so ingrairia to me (I am now aware) that | think yes | jwstk in

and interact, they are paying money and they’reimq@aynoney to have a professional whatever has been
going on in my personal life they wouldn't havel@ecabout it. | tend to have a style of coachimgl a
teaching that isn’t that personal.

Much of the reflective process lead to a develaunedf the coaches’ understanding of their
experience and a direct benefit to their own caribés appeared to become enhanced through a greate
depth of thinking throughout the taught sessiohas timproving their ability and confidence to make
personal evaluations based on both negative antiveosvents, but reflected as positive experiences
Participant 3 noted:

(My prior perception of) Reflection tended to begatese if you use it whereas this paperwork ang thi
whole process helps (positive reflection), welpleel me, to be more open and more positive.

All of the participants found the practical usetloé paperwork user friendly and commented on it
being easy to access and work with. The reflediudy and mentoring sessions developed a diseiplin
approach to the completion of the practically aggblsheets. Completion of the sheets was deterrined
the individual's work patterns and the availability a suitable quiet time to reflect, so it genigral
occurred after the teaching day or midday for pgyéint three who solely worked in an employed
capacity and had organised lunch breaks. The desection contained only the focus group transcript
which detailed the perceptions and preferencem@éortoring. The content analysis produced 14 raa da
themes (Figure 2).

Mentoring Results

During the opportunity for the focus group to miédbtecame apparent that the coaches felt that
they could be isolated in their practice and undblshare good practice in their work. Through the
mentoring support they became more inspired aratieez(refreshed) as commented by participant 1;

We all teach in our own aquarium, we're not mentbbog supervised or anything. No body actually
mentors our coaching process and so we have telbengntoring and it's (conscious reflection) quite
good tool for that.
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Raw-Data Themes Higher Order Themes Emergent Themes

Disciplined | Tacit knowledge —_—
Formality I
) ) Concious
Unconciously aware — Arrogance Awareness
Develop awareness —_—
. . Unconcious
Positive/Negative competence
awareness ) —_—
Direction/Directive —
Benefit to Clients —_
Learning from R—— Acting Image as
Experience Changes in Professional
Adjustments Practice
Commercialism E—
Experience —
Personal —_—

pepth or Thinking ] Evaluation Benefit to Self

Label Thoughts

Emotions —
Frustration e
User Friendly — L
Disciplined — .
Isciptl Practical use of
Ease of Paperwork — Structured sheets
Reflection on

Paperwork

Figure 2: Participants, perceptions and reflectiveemergent themes

The mentoring process appeared to enhance thenaéionfidence of all of the coaches; they felt
and became aware that they liked being in confrtheir teaching sessions. Subsequently they becam
aware that in many of the instances where theyfrigdtrated it was due to extrinsic factors thateveut
of their control and therefore not reflective ugbair teaching competency. Participant 1 refleched:

Most of mine (coaching practice) was good, but @svinteresting that | had two (clients) that were
negative and then it was really interesting thaiat to decide / find why they were negative ... bilgic
somebody else had inflicted what they wanted meotk with their horse and do something that | didn’
feel was relevant or appropriate to the horse amehk having to go along a path that | didn’'t wamigo
along .....
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All of the participants agreed that this led toealing of arrogance, but in the sense of secufith&ir
professional ability. The sense of being securéh@ir own teaching and reflection, combined with a
positive sense of arrogance developed greaterdsnde in themselves.

All of the participants liked the feeling of takilmgvnership over their sessions, some of this wassaib-
conscious level but through the mentoring prockey became more aware of their preference for this
ownership. The consequence to the participantingunto their own progress allowed them to take
ownership of the process and through that devatopn@onscious competence that the mentor was able
to extract as a positive conscious competence ghrdbe individual weekly sessions, in effect the
commencement of self-mentoring. Participant 1 whamed that:

I think it (realisation of being good) inspires m@re and makes me more enthusiastic because olwious
at my level | don't get very much observation ageblback on my coaching from everyone else as | am
the one doing it for everybody. | can only, withf geflection think it's the way of progressingdan
mentoring oneself.

The scheduled weekly interviews were welcomed ardgived as being non-invasive and supportive as
they were led by the participant’s needs. Disaussin the duration of the research study elucidtdtatd

a four-week process with weekly dialogue was ampléhe time frame was sufficient to allow the
participants to reflect upon their mentored dismrssind then apply their thoughts and actions th&eo
following week’s teaching. By allowing the parpeints to select which taught sessions that thelyaslis

to write up encouraged ownership of the reflecpr@cess.

Discussion

The study was designed to merge both reflection redtoring in coach education. By using this
amalgamation of teaching skills it is envisaged #groposal can be produced to develop a working
document that can be applied into practice withim BHS coaching system. Such a document would
benefit the isolated coach (through geographiaadtion) or the coach that is self employed and si¢ed
feel that they have to protect their business amusequently struggles with asking for supportive
dialogue.

In the study it became evident that the coachesldeed a conscious awareness that they naturally
engaged in the process of self-reflection initigtyan unconscious level but then, through utibsaof
the reflective sheets and mentoring guidance, degame consciously competent. In line with this, t
disciplined approach noted by Hughes et al. (206Qhd that the coaches became disciplined in their
noticing whilst in action. The present study eliated that the coaches were naturally diligentha t
completion of the reflective sheets, encompasdinga their daily routines, they all liked the foality
of completing the sheets and the ability for thaelemnce gathered to make them self awareness of thei
natural skills within the headings.
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Raw Data Themes Higher Order Themes Emergent Themes
Refreshed Attitude —
> Development |
Isolation in Practice Refrfashed &
Inspired
Supportive
Highlighted things to consider
More Confident —
—> Arrogance
In Conirol Confidence in
—
Self
. Security
Extrinsic Influences T
Negativity —
Ownership —
L s Ownership of —
Subconscious role process by coach Self Mentoring
as Coach
I U .
Responsibility for own nconscious —_—
progress Competences
Liked Paperwork
F—» Short Term & Brief
Time scale (weekly preference) ;‘\;’122123[
Supportive (sharing
Pre-arranged — with another)
Non-invasive

Figure 3: Mentoring emergent themes

The development of the participants’ consciousrgjths concurs with Nash’s (2006) work on tacit
knowledge. This study highlighted that expert ¢mscdo not always know, through a cognitive prgcess
how to explain their actions. The collective vieig expressed by the coaches that they developed a
conscious awareness of their ability to teach aivel to a good or consistent level was evidernthay
progressed throughout the study. Initially, théividuals’ identification of negative sessions vgaen as
poor performance. Participant one noted that iesitt motivation’ influenced her ability to manatie
teaching environment, which resulted in a perceivegjative training session. Through positive
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reflection after the event she understood the impa@xternal factors resulted in a perceived latk
control and her pessimistic emotions. By the pgodint appreciating through self-reflection theipeos

and negative influences with this situation shedlad through a stage of unconscious competence to
one of conscious awareness. The development fptiniticipant’s positive self reflection appeared t
have arisen through some mentoring guidance, batdition her own ability to take ownership of her
delivery skills and advance them positively througgr desire to self reflect and potentially selfnhoe
(Bradbury, 2000).

The individual coaches developed a greater awaseoktheir own image as a professional within
this environment, such personal perception is imrest to the suggestions made by Cushion (in-press
that coaches have problems describing their owaviehr which may negatively impact on the abiliby t
self-reflect and subsequent develop experientiainieg to evaluate what skills are utilised in the
strategic application of empowering a player /etd(Cushion et al2003). In contrast, their athletes are
able to precisely describe coach behaviour (Jo&eTiockerill, 2003). Investigation of an empowered
player / athlete may be a more successful procestadilitate the transfer of a power base and
development of coaching prowess (Kidman, 2002).

Within this study the findings concluded that dues require the ability to reflect and feel positiv
about their ability to teach in order to self adsathus establishing a benefit to themselves. clineent
study found that the participants were able to em@munication positively in order to develop other
weaker areas and as such broaden their knowletige.combination of Hughes et al. (2009) r-cards and
the reflective sheets used in their study idertdifleat communication was a key skill that the pgréints
felt completely confident with. More research lie tarea of emotional influences on coach behawsour
required before further useful application of thessults can be determined and comparisons can be
drawn.

Research has identified that reflection can leadan empowerment of the individual, self-
awareness and the ability to implement change (Kiin2002). It is postulated that these are impbrta
skills for the equestrian instructor due to thealation of their working environment and persayrawth
as a coach. The participants of the current shiglylighted these concerns within the focus groumen
they were able to debate the use and educatioha vathe study within the contact of coach ediaoat
Further research could be conducted in this areadtuate the implications of these findings.

All participants commented that the practical wufethe paperwork supported a disciplined
approach and the need to be self-responsible &r tlivn progression; this contrasts to Knowleslet a
(2006) who found that within the isolated conteikself-coaching (and indeed equestrian teachimgyet
was a lack of accountability to one’s self and ¢lfiere the perceived need to reflect. The ability t
produce a document that acts as a diary of eveath,physically, emotionally and a guidance sheet f
progression would be a valuable tool for the irdtsuwho may be isolated in practice (BHS, 2010).

Mentoring

Feeling refreshed and inspired is worthy of diseus as part of this instructor’s role is to edecat
equestrian coaches as a Coach Educator, partiapanknew that this is what should happen in practi
but had not been in a position prior to this sttmyapply it to her own teaching practice. Throulé
weekly discussions with the mentor it was felt théd gave an opportunity to highlight additionainigs
for her to consider over the next week. Such disicuns and opportunities were considered to be
supportive and developmental in the process oéctfin but also through the opportunity to develop
themselves as reflective and inspired people.
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The coaches stated that through the process Bfelelction they became more confident in
themselves and what they were actually doing whésiching. Due to the unpredictable nature of
working with horses, recommendations would be mtdelevelop this awareness through reflective
practice and the ability to self-reflect within asgssion that did not go well. Through the reflect
process and mentoring their awareness of the cafigesir negative emotions came to light resultimg
a cognitive understanding of what they could andldcoot influence. Initially the feeling of contrand
confidence were expressed as arrogance. Once#obas became aware of what they could and could
not change within the environment, the rider or these, they became more confident in themselves in
offering solutions to the problems, similar to gwncepts of PBL (Jones & Turner, 2006; Hagemann et
al., 2007). Knowledge gained established a sensecafigeabout their performance and this fed inte th
positivity of developing their own confidence irethselves, through having understood their behaviour
and improving their cognitive awareness (Beck, 1975

The emergent themes that have been expresseeé pwtticipants show some commonality in their
lower order to both reflection and mentoring. éfi@ction to this and as quoted by one of the pigdints
the whole process has potentially opened up thertymty to develop not only a self-reflective pess
and awareness but also the opportunity for selftangry. Such an important statement is worthy of
further investigation to support the freelance toacheir ability to refresh and be inspired tamtioue to
seek improvement in their self as well as the dadiageeffect that this will have to their client leasif the
instructor has a feeling of being in control, tiieay are able to make better decisions and threligh
awareness reflect throughout the entire teachinggss (Nash, 2003; Hughes et 2009; Jones et al.
2009). These literature sources would supporbgiimns from the coaches’ focus group discussian th
to advance the reflective process they would béingilto ask their clients to reflect upon their own
performance, providing feedback to the coachescasrmponent of a self-mentoring process.

All of the participants claimed that they likedetipaperwork; this is in direct contrast to other
literature (Rhodes & Beneicke, 2002; Jones et28l09; Hughes et al2009). Further investigation is
warranted within the equestrian community to asderif this is a biased preference or one thatnis a
anomaly within this sporting culture. The parteanps all stated in the focus group discussion ttiney
were happy with the duration of the study, and itelvas long enough (four weeks) and the mentor
provided suitable support through the weekly diakxy Although all participants felt that this waas
non-invasive process due to the time and date beiegarranged, it was still undertaken out of their
working day. In view of the literature (Nash, 20BRighes et al2009) and through consideration of the
specific equestrian environment from the currentgt the time preference of the full time coaches
should be taken into consideration if future meingsupport is to be offered within this industry.

Utilising the experiences of these elite coaclmadcprovide the opportunity to provide mentoring
opportunities for those at the levels below theihrough the discussion within the focus group, all
participants would be prepared to offer the samatanasg guidance that they received through this
study. Developing a top down approach would altbes cascade and dissemination of good practice to
be available to others providing there was the gieedd need by the less senior coaches in this
environment. Immediate problems for producing sactopportunity may be the perceived cost of time
to all individuals (providing and receiving mentag), despite the comments received by the partitipa
that this was not a concern in this study and ruraier to equestrian coach development.

Those coaches who wished to engage in personalafeaent through such a process may be
similar to the participants used in the study imagh as by agreement to participate, they argedgti
wishing the engage in their development and edutatilf a volunteer culture could be established to
attract those who wish to advance their skillss tould be established then the potential bamidtde
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reduced. Other barriers that must be addressadimthe selection and role of the mentor. It wated

by all the participants that the mentor needed €0‘ltiked” in order for them to openly share their
reflections and feelings without prejudice. Whasiiked’ person is their preference, a mentor taiso

be competent in that role to offer suitable guigaand support (Lough, 2001; Nash, 2003; Hughek,et a
2009).

Self reflection on the study

Within the data analysis it would have been pediler to utilise research triangulation, which is a
form of credibility within ‘trustworthiness’ critéa as supported by Lincoln & Guba (1985). Research
triangulation would have been best utilised by theearcher as an equestrian professional, a post
graduate researcher who was familiar with qualieatiesearch techniques and an accredited sports
psychologist who can support the reflective natirthis study area. By the utilisation of thre@ple’s
viewpoint any bias to study and emergent themeddmoel neutralised and would ensure a high level of
‘dependability’ (Knowles et g12006).

The data collection period was generated oveuavieek period. A six to eight week time period
would have been preferable, as noted by Nash (2088)suggested that this is an efficient amount of
time to measure the effectiveness of an intervantibhe sample size used was narrow (three females)
and specialised (elite coaches), to improve thdystability a greater range of participants (malel
female), age range, skills-set (novice to elitell @eographical location should be considered. All
participants were known to the researcher, whicls wammented as a positive experience by the
participants within the mentoring element of thedgt To remove bias and personal conflict theetik
mentor should not be part of the authorship butira tparty would be recommended to be employed to
facilitate non-bias.

It would be considered beneficial to evaluate iheticipants’ understanding of reflection through
detailed scrutiny of the personal reflective sheefisich was beyond the scope of this current study.
Through assessment of the individual’s understandimd manner of completion of the form there may
come to light greater comprehension of their selflection and the benefit of the sheets as a deoor
diary of the past training sessions and their bislhayfeelings and performance.

Conclusion

The participants positively bought into the stuayd readily engaged in the reflective process.
During this process the coaches stated that theglajged a positive cognitive awareness at a counscio
level of their own ability, which allowed them take responsibility for their learning and ownersbip
their teaching skills. The coaches considered tt@tmentoring process was supportive and useful in
developing the ability to self-reflect through tiveekly dialogues. Consequently, this led to théitity
to self-mentor suggesting it is a suitable tool @®D in this unique industry. The study process wa
shown to be very accessible to coaches in potbnisblated areas or those working in a freelance
capacity where commercial ownership of teachindissks important and protected. To the author’s
knowledge this is the first study to amalgamatéeotion and mentoring in practice that is specificthis
industry.

In order to support the development of currentestyian coaches within the UK, the opportunity
for available and interactive support for profeesiccoaches should be provided to ensure thatdbiely
feel valued. Through their own education, the beaaan cascade and disseminate their tacit kngevled
to their protégés, and support future coach dewedop and education within this theatre of practitae
work done in this study, and the understandinghef limitations that have been identified, have been
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embraced positively as a pilot study, and are beimgemented at Instructor level by the BHS Coach
Education system for 2012. This study concluded ltioth a reflective element and a mentoring pces
are required to effectively empower equestrian bea@nd facilitate a culture of lifelong learning.
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