Version 3 
19 May 2011


A Taxonomy of Digital and Information Literacies

The following taxonomy builds on an initial set of attributes documented in the Mapping of Graduate Attributes paper (Benfield and Francis 2008) and has in various drafts been discussed at eL@B meetings and by various School Academic Boards and Programme Design Teams. It is based on this adaptation of the SCONUL Seven Pillars of Information Literacy model:
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The taxonomy has also been reviewed by Jan Haines and Hazel Rothera (Library) and expanded to further reflect information literacy attributes following the inclusion of Digital and Information Literacy as one of the five Brookes Graduate Attributes defined in the Strategy for Enhancing the Student Experience 2010 - 2015
. This draws on an internal paper (Vaughan 2009) and on The SCONUL Seven Pillars of Information Literacy: Core Model for Higher Education (2011). 

Responsibility for drawing from this set and articulating graduate attributes belongs with schools and programmes. Once defined these will be published in programme specifications and module descriptions. 

[N.B. Not every programme will instantiate all these literacies. They are not in any intended order of priority. They are not meant to be prescriptive, exhaustive or mandatory. They are offered as a starting point for Schools and programme teams to audit current practice and determine aspirations.]
We see these attributes as applying to staff as well as graduates.

Brookes Digital and Information Literacies

· being confident, agile adopters of a range of technologies for personal, academic and professional use;
· have the ability to apply general software interface principles to independently explore new software
· selecting and using appropriate authoring technologies from a range (e.g., email, wikis, blogs, word processing, presentation, CAD, html authoring)
· selecting and using a range of technologies for personal knowledge building
· ability to securely and responsibly manage one’s own and other people’s data and online identities
· confidently and competently analysing personal, academic, or professional information needs;
· identifying research needs by establishing gaps in one’s knowledge
· investigating likely sources of appropriate information available
· making informed decisions about the type and level of information needed
· recognising the need to use varied and good quality information
· devising effective strategies and choosing appropriate tools for locating information;
· understanding how different types of search tools work (eg. library catalogue, specialist databases, web search engines)
· searching systematically across a range of resources 
· constructing effective searches by identifying and combining appropriate keywords
· learning how to use specific search tools (eg. by reading help pages, manuals or search guides) and consulting appropriate professionals
· supporting ongoing research and professional needs by using current awareness services
· recognising and dealing with the problems of too much or too little information
· evaluating information obtained and assessing its appropriateness for one’s needs;
· comparing and critically assessing the authority, currency, detail and relevancy of information
· recognising bias in information, especially from freely available web sources
· using digital tools to reflect on and record learning and professional and personal development;
knowing and observing appropriate conventions on authoring in a variety of media and in a variety of professional and academic contexts

· (note: we see this as an academic literacy rather than specifically digital)
· ability to search, aggregate and organise digital information from a variety of sources for personal use
· ability to represent oneself online in a suitable way for academic and professional purposes
· selecting and using appropriate technology for recording and representing academic, professional and personal development
· engaging productively in relevant online communities
· selecting and using appropriate communication technologies for group work
· knowing when and how to maintain appropriate levels of privacy in drafting and publishing to individuals and groups 
· effectively managing group interactions using multiple technologies
· selecting and using technologies to represent and synthesise individual and group knowledge/learning
· communicating effectively online

· developing fluency and command of ‘voice’ in online authoring and publishing
· integrating information obtained into one’s own personal, academic or professional understanding, managing and communicating it effectively and ethically;
· taking appropriate notes, summarising and adapting information for a new audience
· synthesising information from different sources to present a reasoned argument 
· creating new information through integrating one’s own knowledge and understanding with prior reading and research
· understanding academic and professional ethics (eg. appropriate acknowledgement of sources, correct citation practices, and avoidance of plagiarism)
· continuing one’s professional development by keeping up to date, sharing and debating information through appropriate communication tools
Subject-specific digital literacies

Schools/programmes are expected to add discipline specific digital literacies here (e.g. in a BA in Education there might be a subject specific digital literacy such as ‘effective/creative use of interactive whiteboards for promoting student learning’; in a BSc in Nursing there might be ‘writing and maintaining electronic patient records suitable for inter-professional use’; in a BA in History one form of assessment might be an annotated bibliography for which students have to understand how to use a range of search tools, locate different types of material, evaluate their appropriateness for their selected topic).
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� Strategy for Enhancing the Student Experience 2010 – 2015 is available at http://www.brookes.ac.uk/about/strategy/development/docs/sese2010-15.pdf


� (where the combination ‘effectiveness’ and ‘being online’ is likely to be defined by the professional context, e.g. perhaps in some disciplines at some levels maintaining active membership of professional groupings using email is appropriate, while in other disciplines and levels one might expect collaborative document authoring using advanced design tools)








